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Origins of the curriculum

Our Key Stage 4 English programme of study has its origins in the National Curriculum. Key knowledge
and skills have been identified and progression mapped through from Key Stage 3 to Key Stage 4 as
appropriate, ensuring continuity of knowledge and skill development. The curriculum is sequential
with concentric elements built in to allow for the revisiting and reinforcement of key concepts—
ensuring knowledge becomes embedded and long-lasting.

The purpose of this curriculum extends beyond meeting national curriculum requirements. It is
designed to support successful reintegration into mainstream education and equip students with the
skills they need for their end-of-Key Stage 4 assessments and post-16 education, training, and
employment. We expect that our students will be entered for at least one qualification in English at the
end of Key Stage 4.

This curriculum has been deliberately designed to meet the specific context of Alternative Provision
(AP), where students may be placed on a short-term fractional placement. Flexibility is key: our
curriculum allows us to respond dynamically to individual needs, ensuring coverage of key objectives
while acknowledging the limits imposed by reduced guided learning hours.

Through our Key Stage 4 English curriculum, we intend to promote a love of the English language and
literary heritage. By encouraging a passion for Reading, Writing and Oracy, we aim to broaden students’
minds; to enable them to fulfil their right to become culturally, emotionally, socially, and spiritually
intelligent members of society.

Content and sequencing

The fundamental areas in our English Language and Readers for Life (oracy) curriculum are reading,
writing, and oracy (speaking and listening). These are delivered through a thematic and concentric
curriculum model. Each unit begins with a collection of texts—ranging from modern literature to
heritage texts—which form the basis for reading comprehension, discussion, and writing tasks. This
model supports students in developing analytical reading skills and using discussion and structured
oracy to inform their written responses; key skills in reading, writing, and oracy are explicitly taught
and assessed.

Our curriculum does not aim to cover the full English Literature GCSE content, due to the nature of the
provision. Instead, it focuses on transferable skills that support success in English Language and
complement students’ broader academic development. Where students are entered for English
Literature, mainstream schools remain responsible for teaching set texts.

Further refinements and adaptations to curriculum content may be implemented for students to access
the provision through fractional or short-term placements. Teaching is adapted through scaffolded
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support, flexible pacing, and regular formative feedback, with a strong emphasis on developing
students’ confidence in oracy and structured discussion, preparing them for the spoken language
component of their GCSE English Language qualification.

Readers for Life Curriculum Policy
The Readers for Life curriculum is a bespoke curriculum model that was written for the Raedwald Trust
to promote oracy and develop vocabulary, fluency, and comprehension.

A key aspect of the curriculum model is for it to be agile so that books are selected based on
issues/ideas that will engage readers and support their areas of interest.

The Readers for Life Reading programme is a curriculum which supports excellent progress and ensures
a diverse and aspirational diet of reading experiences. The curriculum is built around a literature spine
centred around diversity, that is relevant to the pupils to support their understanding of the world
around them, developing social and emotional literacy whilst building cultural capital, acting as both a
mirror and a window to themselves and others that they might not otherwise experience. There are a
range of texts that will provoke feelings, thoughts, discussion, debate, and questions.

For each key stage, there is a literature spine that leaders can use to support pitch and appropriateness
of text.

Each literature spine is organised by Key Stage and thematically (see below) which allows RT staff to
select books and explore relevant issues to individual or groups of pupils/students.

Research and evidence shows that fluency can be a significant barrier to pupils/students future
opportunities, the HfL research was pivotal in informing the design of this curriculum as well as
cognitive science, such as Rosenshine’s explicit instruction and Fiorella and Mayer’s work on task design
so that there is plenty of opportunities for pupils/students to revisit so that pupils/students become
familiar with the routines and oracy tasks built within the curriculum. Within planning, scaffolding and
challenge opportunities are identified to support the delivery of lessons.

The fundamental areas in the Readers for Life curriculum are;
e Explicit vocabulary instruction
e Fluency to develop prosody
e Comprehension

The structure of a lesson is as follows:
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Thematic literature spine (KS2 — KS4)
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Formative assessment will be completed on an ongoing basis to inform practice and to identify any
further fluency and comprehension difficulties that may otherwise have not been identified via the RT
induction.

Assessment and outcomes

Assessment is an ongoing process within the curriculum. Teachers assess student progress during each
learning session using a RAG (Red, Amber, Green) rating system aligned to clearly defined learning
objectives. This helps to identify individual progress over time and highlights areas requiring further
teaching or support. Micro-assessments are built into each unit. Students also self-assess their progress
against each lesson’s objective, encouraging metacognition and ownership of learning.

Information gathered through formative assessment is used to inform lesson planning, identify gaps in
knowledge, and tailor intervention strategies where needed. Our goal is for students to make strong
progress in literacy, regardless of starting point.

We expect that our students will gain at least one qualification in English: at Functional Skills Level 1,
Level 2, or GCSE, depending on the needs and abilities of each student. This is not the sole aim of our
curriculum, however; we are committed to extending students beyond the classroom in English to
enhance and develop creativity, exploration of the imaginary world, develop their oracy skills and,
most importantly, increase self-awareness and confidence.
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English and the wider curriculum

English on the Haven Pathway actively supports the development of British Values, SMSC (spiritual,
moral, social, and cultural development), and cultural capital. Literature and non-fiction texts used
across the curriculum expose students to a broad range of experiences, voices, and perspectives—
encouraging reflection on identity, justice, equality, and empathy. Through discussion and debate,
students explore their own values and learn to articulate their opinions respectfully and effectively.

Reading is promoted not only as an academic skill but also as a gateway to understanding the world
and themselves. Students are encouraged to read widely and engage critically with texts. Oracy
development is central to the curriculum—structured speaking and listening tasks are embedded in
every unit to prepare students for the spoken language endorsement at GCSE. These tasks help
students build confidence, refine their articulation, and practise presenting their ideas coherently—
essential skills for academic success and life beyond education.

Our vision is for every student to leave Key Stage 4 with the literacy skills, communication ability, and
self-belief needed to access future opportunities and thrive as articulate, thoughtful members of
society.



